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Statement of Counsel

The following statement was drafted and signed by
some of the foremost authorities in sociology, anthropology,
psychology and psychiatry who have worked in the area
of American race relations. It represents a consensus of
social scientists with respect to the issue presented in these
appeals. As a summary of the best available scientific
evidence relative to the effects of racial segregation on the
individual, we file it herewith as an appendix to our briefs.

Rosert L. CARTER,

TEURGOOD MARSHALL,

Srorrswoop W. Rosinson, 111,
Counsel for Appellants.
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The Effects of Segregation and the Consequences of
Desegregation: A Social Science Statement

I

The problem of the segregation of racial and ethmic
groups constitutes one of the major problems facing the
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American people today. It seems desirable, therefore, to
summarize the contributions which contemporary social
science can make toward its resolution. There are, of
course, moral and legal issues involved with respect to which
the signers of the present statement cannot speak with
any special authority and which must be taken into aec-
count in the solution of the problem. There are, however,
also factual issues involved with respect to which certain
conclusions seem to be justified on the basis of the available
scientific evidence. It is with these issues only that this
paper is concerned. Some of the issues have to do with
the consequences of segregation, some with the problems
of changing from segregated to unsegregated practices.
These two groups of issues will be dealt with in separate
sections below. It is necessary, first, however, to define
and delimit the problem to be discussed.

Definitions

For purposes of the present statement, segregation
refers to that restriction of opportunities for different
types of associations between the members of one racial,
religious, national or geographic origin, or linguistic group
and those of other groups, which results from or is sup-
ported by the action of any official body or agency represent-
ing some branch of government. We are not here con-
cerned with such segregation as arises from the free
movements of individuals which are neither enforeed nor
supported by official bodies, nor with the segregation of
criminals or of individuals with communicable diseases
which aims at protecting society from those who might
harm it.

Where the action takes place in a social milieu in which
the groups involved do not enjoy equal social status, the
group that is of lesser social status will be referred to as
the segregated group.



In dealing with the question of the effects of segrega-
tion, it must be recognized that these effeets do not take
place in a vacuum, but in a social context. The segregation
of Negroes and of other groups in the United States takes
place in a social milien in which ‘‘race’’ prejudice and
diserimination exist. It is questionable in the view .of
some students of the problem whether it is possible
to have segregation without substantial discrimination.
Myrdal* states: ‘‘Segregation * * * is financially possible
and, indeed, a device of economy only as it is combined
with substantial discrimination’” (p. 629). The imbeded-
ness of segregation in such a context makes it difficult to
disentangle the effects of segregation per se from the effects
of the context. Similarly, it is difficult to disentangle the
effects of segregation from the effects of a pattern of
social disorganization commonly associated with it and
reflected in high disease and mortality rates, crime and
delinquency, poor housing, disrupted family life and general
substandard living conditions. We shall, however, return
to this problem after consideration of the observable effects
of the total social complex in which segregation is a major
component.

11
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At the recent Mid-century White House Conference on
Children and Youth, a fact-finding report on the effects of
prejudice, discrimination and segregation on the person-
ality development of children was prepared as a basis for
some of the deliberations.? This report brought together
the available social science and psychological studies which
were related to the problem of how racial and religious pre-

1 Myrdal, G., An American Dilemma, 1944,

2 Clark, K. B., Bffect of Prejudice and Discrimination on Per-
sonality Development, Fact Finding Report Mid-century White
House Conference on Children and Youth, Children’s Bureau, Fed-
eral Security Agency, 1950 (mimeographed).
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judices influenced the development of a healthy personality.
It highlighted the fact that segregation, prejudices and
diseriminations, and their social concomitants potentially
damage the personality of all children—the children of the
majority group in a somewhat different way than the more
obviously damaged children of the minority group.

The report indicates that as minority group children
learn the inferior status to which they are assigned—as
they observe the fact that they are almost always segregated
and kept apart from others who are treated with more
respect by the society as a whole—they often react with
feelings of inferiority and a sense of personal humiliation.
Many of them become confused about their own personal
worth. On the one hand, like all other human beings they
require a sense of personal dignity; on the other hand,
almost nowhere in the larger society do they find their own
dignity as human beings respected by others. Under these
conditions, the minority group child is thrown into a conflict
with regard to his feelings about himself and his group.
He wonders whether his group and he himself are worthy
of no more respect than they receive. This conflict and
confusion leads to self-hatred and rejection of his own
group.

The report goes on to point out that these children
must find ways with which to cope with this conflict. Not
every child, of course, reacts with the same patterns of
behavior. The particular pattern depends upon many
interrelated factors, among which are: the stability and
quality of his family relations; the social and economic
class to which he belongs; the cultural and educational
background of his parents; the particular minority group
to which he belongs; his personal characteristics, intelli-
gence, special talents, and personality pattern.

Some children, usually of the lower socio-economic
classes, may react by overt aggressions and hostility



directed toward their own group or members of the dominant
group.®? Anti-social and delinquent behavior may often be
interpreted as reactions to these racial frustrations. These
reactions are self-destructive in that the larger. society not
only punishes those who commit them, but often interprets
such aggressive and anti-social behavior as Justlﬁcatlon
for contmumg pregudlce and segregation.

Middle class and upper class minority group children
are likely to react to their racial frustrations and conflicts
by withdrawal and submissive behavior. Or, they may
react with compensatory and rigid conformity to the pre-
vailing middle class values and standards and an aggressive
determination to succeed in these terms in spite of the -
handicap of their minority status. :

The report indicates that minority group children of

all social and economic classes often react with a generally
defeatist attitude and a lowering of personal ambitions.
This, for example, is reflected in a lowering of pupil morale
and a depression of the educational aspiration level among
minority group children in segregated schools. In pro-
ducing such effects, segregated schools impair the ability
of the child to profit from the educational opportunities
provided him. ‘
- Many minority group children of all classes also tend
to be hypersensitive and anxious about their relations with
the larger society. They tend to see hostility and rejection
even in those areas where these might not actually exist.

8 Brenman, M., The Relationship Between Minority Group Iden-
tification in A Group of Urban Middle Class Negro Girls, J. Soc.
Psychol., 1940, 11, 171-197; Brenman, M., Minority- Group Mem-
bership and Religious, Psychosexual and Social Patterns in A Group
of Middle-Class Negro Girls, J. Soc. Psychol, 1940, 12, 179-196;
Brenman, M., Urban Lower-Class Negro Girls, Psychiatry, 1943, 6,
307-324 ; Davis, A., The Socialization of the American Negro Child
and Adolescent, J. Negro Educ., 1939, 8, 264-275.
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The report concludes that while the range of individual
differences among members of a rejected minority group is
as wide as among other peoples, the evidence suggests that
all of these children are unnecessarily encumbered in some
ways by segregation and its concomitants.

With reference to the impact of segregation and its con-
comitants on children of the majority group, the report
indicates that the effects are somewhat more obscure. Those
children who learn the prejudices of our society are also
being taught to gain personal status in an unrealistic and
non-adaptive way. When comparing themselves to mem-
bers of the minority group, they are not required to evalu-
ate themselves in terms of the more basic standards of
actual personal ability and achievement. The culture per-
mits and, at times, encourages them to direct their feelings
of hostility and aggression against whole groups of people
the members of which are perceived as weaker than them-
selves. They often develop patterns of guilt feelings,
rationalizations and other mechanisms which they must
use in an attempt to protect themselves from recognmizing
the essential injustice of their unrealistic fears and hatreds
of minority groups.*

The report indicates further that confusion, conflict,
moral cynicism, and disrespect for authority may arise in
majority group children as a consequence of being taught
the moral, religious and democratic principles of the broth-
erhood of man and the importance of justice and fair play
by the same persons and institutions who, in their support
of racial segregation and related practices, seem to be act-
ing in a prejudiced and diseriminatory manner. Some
individuals may attempt to resolve this conflict by intensify-
ing their hostility toward the minority group. Others may
react by guilt feelings which are not necessarily reflected
in more humane attitudes toward the minority group. Still

4 Adorno, T. W.; Frenkel-Brunswik, E.; Levinson, D. J.; San-
ford, R. N., The Authoritarian Personality, 1951.



